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1. Statement of Intent  

1.1.  ‘Inclusion is far more than a written statement or strapline on a website, it is a 

continuing effort to identify and eliminate barriers to education and promote 

practice that will support all learners equitably. This definition underpins our 

inclusive intention, for all, in all of our Trust schools.  

1.2. Each school within our trust is distinctive and we are committed to 

celebrating the local context and purpose of each school. One of our shared 

strategic priorities (Pillar 3) is for ‘All learners to be their best selves.’ and 

applies to everyone who works and learns within our Trust family. We want 

everyone to feel the freedom to be themselves, valuing each other with 

kindness and respect, and enabling all pupils to grow and develop in 

confidence.  

1.3. We accept, unconditionally, all children and families into the life of our 

schools. We take every opportunity to celebrate learning together and 

welcome people from all backgrounds and traditions  

1.4. Our belief is that inclusion for our pupils with SEND means that: 



 

• our pupils belong and feel part of the whole 

community 

• our pupils will feel safe and supported in their environment  

• we will work together to remove the barriers to learning  

• we will adjust or adapt our provision to meet the needs of the learners 

whilst always having high expectations for all 

• we will endeavour to ensure all pupils can access the resources they 

need. 

1.5.  The key aim of the Trust is to provide excellent and equitable opportunities so 

that everyone can flourish. All our pupils, including those identified as having 

SEND, have the same common entitlement to an ambitious, broad and 

balanced academic and social curriculum that is accessible to them and 

enables them to be included in all aspects of school life so they can be their 

‘best selves’. 

1.6.  The Equality and Human Rights Commission (EHRC) states that “avoiding 

discrimination and promoting equality supports the agenda of improving 

attainment and progression for all pupils.” Good education and skills are 

crucial for opening up opportunities and increasing the chance of a 

successful life. In addition, in England, equality and diversity are specified 

factors that must be taken into account in Ofsted inspections.  

1.7. Schools also have wider duties to prevent discrimination, to promote equality, 

and to foster good relations for “an equal society [that] protects and 

promotes equal, real freedom and substantive opportunity to live in the ways 

people value and would choose, so that everyone can flourish. An equal 

society recognises people’s different needs, situations and goals and removes 

the barriers that limit what people can do and can be.” (EHRC, 2014)  

1.8.  With this in mind, all our schools must ensure that a culture of acceptance, 

which embraces diversity, is promoted across the school community, so that 

all pupils understand, appreciate and celebrate difference in the world and 

its people.  

1.9. Educational inclusion, therefore, is about equitable opportunities, which lead 

to success, for all pupils, whatever their age, gender or gender identification, 

relationship preference, ethnicity, first language, Special Education Need 

and/or Disability, prior attainment, or socio-economic background. 

 

2. Legal Framework  

2.1.  This policy sets out our expectations for all Trust schools and staff including 

volunteers, who regularly work with our pupils, parents, local authorities and 

social care partners. These expectations will ensure we are compliant with 

both the requirements and the ethos of SEND practice and serve to improve 

outcomes for all pupils. This Policy is in line with The Special Educational Needs 

and Disability Code of Practice: 0-25 years (2014).  

2.2. All schools in England must have regard to the Code of Practice (2014 

updated 2020) as it provides statutory guidance on duties, policies and 



 

procedures relating to Part 3 of the Children and Families 

Act 2014 and associated regulations. Schools must fulfil their statutory duties 

towards children and young people with SEN or disabilities.  

2.3. Chapter Six of the Code of Practice clearly states what schools should do and 

we have an expectation that all our leaders and governors and trustees are 

proactive in ensuring that their staff have read, understood and are 

supported in implementing the principles and practice set out in this chapter.  

2.4. All schools must ensure that all pupils are able to flourish and thrive within a 

school community which both respects and celebrates protected 

characteristics, as defined by the Equalities Act 2010. The protected 

characteristics in which pupils must not be discriminated against are: age; 

disability; gender reassignment; race; religion or belief; sex; sexual orientation.  

2.5. Under the Equality Act (2010), all schools have duties towards individual 

disabled children and young people. They must make reasonable 

adjustments, including the provision of auxiliary aids and services required by 

disabled children and young people to prevent them from being put at a 

substantial disadvantage.  

2.6 The Palladian Academy Trust will ensure that all staff are clear in the roles, 

responsibilities and accountability in relation to SEND legislation and policy.  

2.7.  All our Trust schools must operate in accordance with the law and in line with 

other Trust Policies as set out in the following:  

• Part 3 of the Children and Families Act 2014  

• Equality Act 2010: updated 2015  

• SEND Code of Practice 0 – 25 (September 2020)  

• Schools SEN Information Report Regulations  

• The National Curriculum in England Key stage 1 and 2 framework 

document (Sept 2013)  

• Teachers Standards (Updated 2021)  

• The Special Educational Needs and Disability regulations 2014  

• The Special Educational Needs (Personal Budgets) regulations 2014  

• The Equality Act 2010, updated 2015  

• Safeguarding and Child Protection Policy 

• Accessibility Plan  

• Admissions Policy  

• Behaviour Policy  

• Equality and Diversity Policy and Equalities objectives 

• Suspension and Exclusion Policy   

 

2.8. At the time of writing this policy the Department for Education (DFE) has 

released a Green Paper ‘right support, right place, right time’, a consultation 

on the special educational needs and disabilities (SEND) and alternative 

provision system in England, which is likely to result in policy change at a 

national level.  

 



 

3. Roles and Responsibilities  

Details of the key staff responsible for SEND in each of our schools will be shared in 

individual schools’ SEN information reports which are available on school websites. 

3.1.  At the heart of educational inclusion is provision which meets the needs of all 

pupils. All our Trust schools are committed to providing:  

• Quality First Teaching (QFT) which meets the needs of all pupils, and which 

is ambitious and appropriately adapted to meet the needs of all pupils 

• Effective systems for tracking and monitoring progress, so that early 

intervention can address gaps in learning; this includes, but is not exclusive 

to, monitoring and evaluation through learning walks and work scrutiny, 

across all pupil groups  

• Proactive and effective communication and engagement between 

home and school, so that through collaboration, a shared understanding 

of ‘what success looks like’ is achieved for each pupil and their family 

3.2.  All our Trust schools have the following:  

• An annual School Specific SEND Information Report published on the 

school website and updated annually 

• SEND nominated link local governor  

• SENDCO 

• An accessibility Plan updated every 3 years 

3.3.  The Trustee with responsibility for SEND will have a strategic overview of SEND 

provision across the Trust and will provide a voice for children with SEND at 

Trust Board level. At the Palladian Academy Trust this is Julie Hunter and Sarah 

Wilton-Rhead. The Palladian Academy Trust Board of Trustees will be 

responsible for:  

• ensuring that Inclusion is at the centre of the Trust’s ethos as stated in the 

Inclusion definition.  

• overseeing strategic SEND matters across the schools within the Trust 

including fulfilment of all statutory requirements.  

• ensuring that if a school is identified to have significant weaknesses or 

areas for development, a supplementary report is provided by the 

Directors of Education for the Trust to ensure accelerated improvements 

are made, leading to effective and consistently good practice to meet 

the needs of all pupils. (Capacity Receiving Plan) 

• monitoring the appropriate implementation, impact and effectiveness of 

this policy across the Trust 

• ensuring that the Trust lead for SEND will work with the SENDCO and SEND 

link governor at schools to determine the strategic development of SEND 

provision in their school. 

3.4.  The Palladian Academy Trust SEND lead will be responsible for:  

• ensuring that the school adheres to the SEND Policy, Information Report 

and other statutory requirements.  

• ensuring the expectations of all schools within our Trust are upheld, 

undertake a variety of Quality Assurance (QA) activities alongside the 



 

Education Excellence Team, from which strengths and 

areas of development are identified to inform best practice and priorities 

for improvement.  

• having discussions with all Headteachers before decisions are made to 

disapply pupils from statutory assessments. 

• ensuring that reports (HT reports, partnership visit reports and educational 

review reports) are shared with Trust Board members / Local Governing 

Committees, as appropriate, for further discussion and challenge.  

• working with the SENDCO and SEND link governor to determine the 

strategic development of SEND provision in their school 

• leading a termly meeting, to bring the SENDCO team together to share 

best practice and research.         

• analysing data from our schools to inform our CPD offer, linked to the 

profile of pupil need within the local area. 

• working in partnership with the local authorities. 

• supporting the SENDCO to develop high quality SEND provision and to 

support colleagues in developing a shared culture of inclusion across the 

Trust 

3.5.  The local governing committee and SEND Link Governor will have a strategic 

overview of the school’s provision for SEND and will provide support and 

challenge to the school. The SEND governor will monitor the school’s 

arrangements for SEND and will provide a voice for the SENDCO at local 

governing committee level, ensuring the needs of learners with SEND are 

considered as part of strategic decision making. Working with the Chair of 

Governors the SEND Governor will make sure that the SEND responsibilities of 

the board are fully discharged. They will be responsible for:  

• appointing an individual link governor to oversee the school’s 

arrangements for SEND and champion those with SEND or with potential 

SEND  

• ensuring that effective provision is in place for all pupils with SEND  

• designating an appropriate member of staff to be the SENDCO who is 

appropriately qualified and has the skills required to meet statutory duties, 

this is currently the master’s level NASENCO award to be completed within 

3 years of being in post. 

• appointing a designated teacher for Looked After Children (LAC), where 

appropriate. 

• challenging the leadership of the school (including the SENDCO) through 

informed questioning to ensure the SEND Policy and Information Report is 

embedded and routine practice within the school.  

• taking necessary steps to ensure that pupils with protected factors are not 

discriminated against, harassed or victimised, in line with our relevant Trust 

policies.  

• regularly monitoring the school’s policies and procedures, to review their 

impact on pupils with SEND, including on their mental health and well-

being.  

• preparing the Accessibility Plan, showing how the school intends to 

progressively improve access over time.  



 

• ensuring that an annual SEND Information Report is 

reviewed and published on the school website. 

• reviewing school data on complaints and associated procedures which, 

along with details about appealing to the SEND tribunal, will be made 

known to parents and pupils. 

• cooperating with the LA in drawing up and reviewing the Local Offer in 

conjunction with the school’s annual SEND Information Report.  

• ensuring there is a Safeguarding link Governor working closely with the 

SEND link governor.  

• ensuring that the school’s Child Protection and Safeguarding Policy 

addresses additional safeguarding challenges that pupils with SEND may 

face.  

• monitoring data with respect to vulnerable groups and SEND  

• undertaking visits to the school with a focus on Inclusion and SEND  

• ensuring there is appropriate continuing professional development taking 

place for all staff with regard to SEND and Inclusion.  

• holding the school to account for its use of SEND funding 

3.6.  Headteachers will understand the strategic and operational requirements of 

the SENDCO role and will work closely with them, school leaders and the 

SEND link governor, to have a thorough understanding of how the school’s 

ethos and culture supports inclusion.  

The Head Teacher will be responsible for:  

• ensuring that policies, procedures and the Code of Practice is fully 

implemented in their schools 

• ensuring that the SENDCO has sufficient time and resources to carry out 

their functions and responsibilities.  

• assisting the local governing committee in appointing a designated 

teacher for Looked After Children, who will work closely with the SENDCO 

to ensure that the needs of the pupils are fully understood by relevant 

school staff. 

• ensuring that policies and procedures for the day-to-day running of the 

school do not directly or indirectly discriminate against pupils with SEND.  

• establishing and maintaining a culture of high expectations and including 

pupils with SEND in all opportunities available to other pupils.  

• ensuring that the SENDCO is supported and provided with training, with an 

emphasis on mental health on an annual basis 

3.7.  The SENDCO (supported by the Assistant SENDCO where relevant) will be 

responsible for:  

• the day-to- day operation and implementation of the SEND policy in their 

schools 

• coordinating all the support and provision for pupils with SEND including 

those with an Education, Health and Care (EHC) Plan and those pupils 

with potential SEND  

• working alongside teachers to monitor the progress pupils with SEND are 

making  



 

• ensuring the school website and external 

documentation for parents / carers is kept up to date and accessible with 

regards to SEND and Inclusion.  

• maintaining a register of pupils who have been identified with SEND, 

formally notifying parents of the decision to include pupils on the SEND 

register and ensuring that the school keeps the records of all pupils with 

SEND up to date, in line with the Trust Data Protection Policy.  

• Liaising with external agencies regarding the assessment / monitoring of 

pupils with or potential SEND e.g., Speech and Language Therapy, 

Educational Psychology and Looked After Children (LAC) Designated 

Teacher.  

• working closely with staff, parents / carers and other agencies in 

connection with pupils with SEND, including making requests for an EHC 

assessment and plan where appropriate, and reviewing those plans once 

in place. 

• consulting and advising on the deployment of the school’s delegated 

budget and other resources to meet pupils’ needs effectively with the 

Senior Leadership Team.  

• actively participating in training opportunities to keep abreast of national 

research and development including that of mental health and well-

being.   

• liaising with providers of education to ensure that pupils and their parents 

are informed about the options, and a smooth transition is planned, 

personalised and supports individual needs.  

• liaising with the parents of pupils with SEND and those with potential SEND, 

ensuring that parents/carers are kept up to date and informed about 

provision 

• being a key point of contact for the Local Authority (LA) and LA support 

services regarding pupils with or potential SEND.  

• liaising with the designated safeguarding lead and the designated 

teacher for looked after pupils  

• working with the Headteacher and school governors/trustees to ensure 

that the school meets its responsibilities under the Equality Act 2010 with 

regard to reasonable adjustments and access arrangements 

3.8.  All teachers are teachers of SEND and all leaders are leaders of SEND. 

Teachers are responsible for the progress and development of every pupil in 

their class and will work with the pupil, families, school staff and other 

professionals to ensure the “assess, plan, do, review” cycle is appropriately 

implemented to support pupils with SEND. 

Teachers will be responsible for:  

• ensuring that all pupils have access to Quality First Teaching, that the 

expectations are high for all pupils including those with SEND and that the 

curriculum is adapted to meet the individual needs of the pupil (also 

known as adaptive planning). 

• the progress and development of all pupils in the class and identifying, 

planning and delivering any additional support an individual pupil may 

need (this could be things like targeted work, additional support, adapting 



 

resources etc.) and discussing amendments with the 

SENDCO as necessary.  

• reviewing support for pupils with SEND or with potential SEND on a 

graduated approach basis, in collaboration with parents, the SENDCO 

and, the pupils themselves.  

• having a knowledge of the individual needs and/or conditions, outcomes 

sought, and support and specific adjustments / strategies that are 

provided to any pupils with SEND they are working with who are on the 

SEND Register and ensuring that all members of staff working with the pupil 

in school are aware.  

• working closely with any teaching assistants, school and specialist staff to 

plan and assess the impact of support and interventions, and how they 

can be linked to classroom teaching.  

• building positive, productive relationships with families  

• preparing children for the next stage in education, ensuring they develop 

Independence and resilience 

• keeping the key people (leadership, parents, multi-agencies) up to date 

with any changes in behaviour, academic developments and causes of 

concern. 

 

4. Identification of pupils with SEND  

4.1.  At the Palladian Academy Trust, we recognise the importance of early 

identification of needs. We work together with parents and other 

professionals, with the aim that children can be their ‘best selves’.  

4.2. Working with our schools we are committed to the accurate identification of 

a possible special educational need at the earliest stage and so use the legal 

definition as set out in Chapter 6, Part 3 of the Children and Families Act 2014 

“A child or young person has SEND if they have a learning difficulty or 

disability which calls for special educational provision to be made for them. 

A child of compulsory school age or a young person has a learning difficulty 

or disability if they: ‘Have a significantly greater difficulty in learning than the 

majority of others of the same age, or has a disability which prevents them 

from making use of facilities of a kind generally provided for others of the 

same age in mainstream schools or mainstream post-16 institutions’  

(Children and Families Act 2014) 

4.3. Children must not be regarded as having a special educational need solely 

because the language or form of language of their home is different from the 

language in which they will be taught.   

4.4. There is a clear distinction between ‘underachievement’, often caused by a 

poor early experience of learning, and ‘special educational needs.’ Some 

pupils may be underachieving but will not necessarily have a special 

educational need; it is our responsibility to identify this quickly and ensure that 

appropriate support is put in place to help these pupils ‘catch up’. 



 

4.5.  Our staff have high levels of skills, knowledge and 

expertise in providing the very best education for pupils with a range of 

needs. This includes identifying needs within the four broad areas as set out in 

The Code of Practice (2014, updated May 2015 These are:  

• Communication and Interaction needs 

• Cognition and Learning needs 

• Social, emotional and mental health needs 

• Sensory and/or physical needs  

4.6. The purpose of identification is not to fit pupils into one of the above 

categories but to work out what additional action, if any, the school needs to 

take to address a pupil’s particular needs in any of those categories.  

4.7. As a Trust we are committed to Quality First Teaching (QFT) for all our pupils. 

Quality First teaching in mainstream provision should accommodate different 

types of learning needs in its universal provision, and recognise that if its 

universal provision is strong, it is likely to result in fewer pupils needing provision 

different from or additional to that which is normally available to pupils of the 

same age. 

4.8.  In line with the Code of Practice, all our schools follow the graduated 

approach to a pupil’s special educational needs or potential need. This SEN 

support will take the form of a four-part cycle through which earlier decisions 

and actions are revisited, refined and revised with a growing understanding 

of the pupil’s needs and of what supports the pupil in making good progress 

and securing good outcomes. It draws on more detailed approaches, more 

frequent reviews and more specialist expertise in successive cycles in order to 

match interventions to the SEND of children and young people. (Code of 

Practice, 2014). 

 

4.9.  Identification and registration – Pupils who are on the SEND register are either 

K (for School Support) or E (for EHCP) for an Identified SEND. Those pupils who 

do not appear on the SEND Register but who are subject to the Graduated 

Approach to support early identification are closely monitored at school 

level. 

4.10.  The aspiration, progress and development of pupils with SEND is well 

evidenced through robust tracking and monitoring processes (including those 

which seek the views of pupils with SEND and their parents/carers) which 

ensure levels of achievement and attainment are substantial and sustained, 



 

based on individual starting points, and where all pupils 

are well prepared for the next stages of their educational journey. This 

evidence and data is scrutinised by the Education Excellence team and 

reported to the Trust Board. 

 

5. Deciding to place a pupil on the SEND Register  

5.1.  The Palladian Academy Trust strives for early identification of need, 

underpinned by evidence about a pupil who, despite receiving adatpted 

learning opportunities through QFT and targeted support through the school’s 

universal provision, is not making the progress expected.  

5.2.  The graduated approach is followed to support early identification as well as 

evidencing School Support (SS) for those on the SEND register.  

5.3. When a teacher or the SENDCO identifies a pupil as having or potentially 

having a SEND, the teacher will provide interventions that are additional to or 

different from those provided as part of the school’s usual differentiated 

curriculum. These will be recorded on a SEN support plan and will be 

reviewed at least termly (3 times a year) as per the graduated approach. 

These plans may be reviewed more regularly if felt appropriate by the 

SENDCO in order to track and monitor progress more closely in the initial 

identification stages. This does not necessarily mean the pupil is formally 

placed on the SEND Register.  

5.4. When a decision is taken to place a child on the SEND register, this will always 

be in discussion with parents who will be formally notified by letter or email 

from the school. Parents will need to provide their consent in order for this to 

happen. 

 

6. Statutory assessment of SEND  

6.1. If the school is unable to meet the SEND of a pupil with all the agreed 

provision from its existing resources, finance and staffing expertise; and the 

outcomes for the pupil are not improving despite SEND Support, then the 

school may request a statutory assessment from the Local Authority, which 

may lead to an Education, Health and Care Plan. This will always be in 

discussion and consent with parents/carers. The school will provide the LA 

evidence about the pupil’s progress over time, documentation in relation to 

the child’s SEND Support and any action taken to meet their SEND, including 

any resources or special arrangements in place.  

This information may include: 

• the pupil’s support plans. 

• records of reviews with pupils and parents, and their outcomes. 

• medical information where relevant. 

• National Curriculum attainment, and wider learning profile. 

• educational and other assessments, e.g., Educational Psychologist 

assessments, Speech and Language assessments 



• views of the parent and the pupil

• involvement of outside agencies

6.2. If the Local Authority (LA) agrees to a Statutory Needs Assessment, it must 

assess the education, health and care needs of that pupil. The LA must 

request advice and information on the pupil and the provision that must be 

put in place to meet those needs from:  

• parents/ carers and/ or pupil

• the school

• an educational psychologist

• health

• social care

• anyone else that parents/ carers request

• a specialist teacher if appropriate

6.3. From this information, it must then be decided whether or not to issue an 

Education, Health and Care Plan (EHCP). More information about this 

statutory process can be found in the SEND Information Report.  

6.4. The SENDCO will take the lead role in managing the administrative process by 

liaising with the LA. Other routes to Statutory Assessment are possible e.g., 

Request by parents under section 328 or 329 of the Education Act 1996.  

7. Working together across Education, Health and Care

7.1. Our Trust is committed to joint working arrangements with education, health 

and care bodies and professionals to secure effective outcomes for all pupils 

in our schools. Each Trust school will cooperate and collaborate with the 

relevant Local Authority in developing and reviewing its Local Offer.  

7.2. The Palladian Academy Trust as a whole and each school within the Trust 

works with local and national providers to secure the services needed to 

improve outcomes for pupils with SEND. These services could include speech 

and language therapy, physiotherapy, occupational therapy, education 

psychology, mental health services, other health and social care 

professionals.  

7.3. If after suitable provision has been made and reviewed, adequate progress is 

not observed the Teacher and SENDCO would consider a referral to outside 

agencies. It may be appropriate at this stage to seek advice and support 

from external agencies such as the LA Specialist SEND Teams, Educational 

Psychologist, CAMHS, etc. The role of these agencies is to help to assess 

difficulties and to advise on new targets and strategies for IEPs. Such agencies 

can become involved earlier if it is deemed appropriate. 

8. Disadvantaged pupils in receipt of the Pupil Premium



8.1. Statistics indicate pupils who are disadvantaged are more 

vulnerable to SEND. As a Trust, the approach for disadvantaged pupils is 

underpinned by our ethos, vision and core values and informed by evidence 

from research and best practice. For more information about the Palladian 

Academy Trust’s support in each school for disadvantaged pupils in receipt of 

pupil premium please see the Pupil Premium Strategy that can be found on 

each school website. 

9. Education for pupils with medical needs

9.1. At Palladian Academy Trust schools, we aim to ensure that all children, 

regardless of circumstance or setting receive a good education to enable 

them to shape their own futures. Where children are unable to attend school 

because of their health, the school will follow DfE guidance and work with the 

Local Authority who have the responsibility to arrange suitable full-time 

education (or part-time when appropriate for the child’s needs) for children 

who are unable to attend a mainstream or special school because of their 

health.  

9.2. The school must provide education for the first 15 days of absence, whether 

consecutive or cumulative.  

9.3. They will work with parents/carers to ensure this is accessible and appropriate 

to the child’s needs.  

9.4. The Trust recognises its key role in the support framework for these pupils and 

will undertake a structured understanding and assessment of the needs of a 

pupil. We will aim to work cohesively across organisational boundaries 

including:  

• appropriate referral and re-integration that focuses on the pupil’s interest

and appropriate outcomes rather than processes.

• constructive working with the Local Authority, other schools, providers,

relevant agencies and parents in order to ensure the best outcomes for a

pupil.

10. Involving pupils and parents in decision making

10.1.  Successful partnerships are essential when striving for the best outcomes. 

Working positively with families makes a significant difference to what can be 

achieved and staff will listen carefully and provide honest communication. 

10.2. Parents and carers are actively encouraged to share their knowledge of the 

pupil; the headteacher and SENDCO will support family members to ensure 

their views and contributions are valued and will be acted upon.  



10.3.  Parents/carers will always be formally notified when the 

school places their pupil on the SEND Register. They will be kept up to date 

with any reviews/changes at least 3 times annually.  

With primary aged pupils this will usually be by the class teacher but may also 

be the SENDCO/Head Teacher.  

With secondary aged pupils this may be by a member of the SEND team, the 

subject teacher, the tutor or the SENDCO. 

10.4.  Decisions on whether the school will seek formal assessment and/or 

commission added provisions will be discussed thoroughly with the LA, parents 

and, when appropriate, the pupil involved. This includes Specialist Support 

and Alternative Provision. The decision to involve outside agencies from the 

school, will always be with consent of the Parent/Carer. 

11. Safeguarding

11.1.  The Palladian Academy Trust Safeguarding and Child Protection Policy makes 

provision for the effective identification and action required to protect and 

safeguard all pupils, including those with SEND, in accordance with the 

provisions of Keeping Children Safe in Education. In particular, Palladian 

Academy Trust staff are trained to take action to prevent the risks relating to 

pupils with SEND identified by KCSiE with respect to sexual violence, 

harassment and online safety. This policy links to:  

• Accessibility Plan

• Behaviour Policy and Anti-Bullying Statement

• Designated Teacher for Looked After and Previously Looked After Pupils

• Intimate Care Policy

• Equalities and Diversity Policy and Equalities Objectives

• Children with Medical Needs Who Cannot Attend School Policy

• Safeguarding and Child Protection Policy

• Suspension and Exclusions Policy
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Dear Parents and Carers, 

The aim of this information report is to explain how we implement our SEND policy. In other 

words, we want to show you how SEND support works in our school.  If you want to know 

more about our arrangements for SEND, read our Trust SEND policy, which can be found on 

our website - click here. 

Note: If there are any terms, we have used in this information report that you are unsure of, 

you can look them up in the Glossary at the end of the report.  

 

1. What types of SEN does the school provide for?  

Students with Special Educational Needs are those who experience significantly greater 

difficulty in learning than the majority of their peers and whose academic progress is thus 

hindered. These students require special consideration in terms of curriculum and teaching 

provision. 

Some students are aware of their difficulties and are anxious for support, others are referred 

by staff or parents. Students are encouraged to discuss their learning and/or behaviour 

difficulties with a Learning Mentor. They are helped to understand their needs, how they 

can improve their skills, develop coping strategies and recognise progress. 

Our school provides for pupils with the following needs:  

AREA OF NEED  CONDITION 

Communication and 

interaction 

Autism spectrum disorder 

Speech and language difficulties 

Cognition and learning Specific learning difficulties, including dyslexia, 

dyspraxia, dyscalculia 

Moderate learning difficulties  

Severe learning difficulties  

Social, emotional and mental 

health  

  

Attention deficit hyperactive disorder (ADHD) 

Attention deficit disorder (ADD) 

Sensory and/or physical  Hearing impairments 

Visual impairment 

Multi-sensory impairment 

Physical impairment 

https://www.ralphallenschool.com/931/special-educational-needs-sen
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2. Which staff will support my child, and what training have they had? 

Our Special Educational Needs Co-ordinator, or SENDCo are held within the roles of 

Director of Inclusion, Head of Inclusion and Assistant SENCo. 

Director for Inclusion: Sarah Warr 

English and European Law Hons, National SENCo Award, AMBDA Certificate. 

Head of Inclusion (including SENCo): Sarah Todd 

BA Hons, PGCE English, MA Research in Education, PCED Identification and Assessment of 

SEN, AMBDA Certificate. 

Sarah Todd, Head of Inclusion is allocated two days a week to manage SEN provision. 

SENCo Assistant and HLTA Learning Intervention and Literacy Specialist: Jo Flatman 

BA Hons, PGCE Primary, Accredited Teacher Status British Dyslexia Association. 

SEND Governor 

Our SEND governor is Rod Davies 

Class/Subject Teachers 

All of our teachers receive in-house SEND training and are supported by the Director for 

Inclusion, Head of Inclusion and the Assistant SENCo. 

Teaching Assistants (TAs) 

We have a team of 25 plus TAs, including six higher-level Teaching Assistants (HLTAs) who 

are trained to support and deliver SEND provision. 

Staff are regularly trained in aspects of SEND and Inclusion work and children’s mental 

health and well-being. The Hearing Impairment Service, Speech and Language Therapy 

Service and Bath Education Trust Partners also train and support staff in regard to specific 

areas of teaching and learning and on a case-by-case basis. Planning for the progress and 

support of SEND students is also a focus of staff induction and our NQT programme. All 

students identified with a learning need have a personalised student information sheet 

called a Learning Profile, which is given to all appropriate staff. Their information outlines 

strategies and techniques that the teacher can use in classroom teaching and planning. 

External agencies and experts 

Sometimes we need extra help to offer our pupils the support that they need. Whenever 

necessary we will work with external support services to meet the needs of our pupils with 

SEN and to support their families. These include: 

➢ Speech and Language Therapists 

➢ Educational Psychologists 

➢ Occupational Therapists 

➢ GPs or Paediatricians 

➢ School Nurses 
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➢ Child and Adolescent Mental Health Services (CAMHS) 

➢ Education Welfare Officers 

➢ Social Services and other LA-provided support services 

➢ Voluntary sector organisations 

 

3. What should I do if I think my child has SEN? 

Parents who think that their son/daughter may have a learning difficulty should in the first 

instance raise it with the child’s Form Tutor or Subject Teacher, who will seek advice from 

the Special Educational Needs, Disability and Inclusion Team (SEND); specialist advice may 

also be sought from the Head of Inclusion, (Lead Professional for SEND and Inclusion) or 

(Lead Monitoring professional) Director of Inclusion, Sarah Warr.  

Special Educational Need (SEN) enquiries should be made by the SEND Department’s 

Communication Officer, Deb Targett d.targett@palladianacademytrust.com, who will 

triage communication to the correct member of the SEN Team. 

4. How will the school know if my child needs SEN support? 

All students are screened for special educational needs on entry: students complete 

cognitive ability tests, also levels in core subjects are used to identify students with 

additional needs. 

Monitoring the effectiveness of provision: The Special Educational Needs and Inclusion 

Department involves parents at all stages of provision. Regular review meetings are held to 

discuss additional needs and to identify strategies of support. Parents are encouraged to 

support their children and work with them at home and to add their comments to the 

individual Learning Profiles. 

In the first wave of intervention, provision is implements via ‘Quality First (differentiated) 

Teaching’ with Subject Teachers. 

For students with an Education, Health and Care Plan (a statutory educational plan) the 

arrangements are reviewed at any time with the student and formally reviewed and 

documented in a meeting with parent/carers and appropriate outside agencies annually. 

Additional meetings may also be called for interim reviews. 

 

If you think your child 

might have SEN, the first 

person you should tell is 

your child’s teacher. 
 

We will meet with you to discuss your 

concerns and try to get a better 

understanding of what your child’s 

strengths and difficulties are. 
 

If we decide that your child 

needs SEN support, we will 

formally notify you in writing and 

your child will be added to the 

school’s SEND register. 

 

mailto:d.targett@palladianacademytrust.com
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If the teacher notices that a pupil is falling behind, they try to find out if the pupil has any 

gaps in their learning. If they can find a gap, they will give the pupil extra support to try to fill 

it. Pupils who don’t have SEND usually make progress quickly once the gap in their learning 

has been filled. 

If the pupil is still struggling to make the expected progress, the teacher will talk to the 

SENDCo, and will contact you to discuss the possibility that your child has SEN. 

The SENDCo will observe the pupil in the classroom and in the playground to see what their 

strengths and difficulties are. They will have discussions with your child’s teacher/s, to see if 

there have been any issues with, or changes in, their progress, attainment or behaviour. 

The SENDCo will ask for your opinion and speak to your child to get their input as well. They 

may also, where appropriate, ask for the opinion of external experts such as a Speech and 

Language Therapist, an Educational Psychologist, or a Paediatrician.  

Based on all of this information, the SENDCo will decide whether your child needs SEND 

support and will inform you of any additional provision. 

If your child does need SEND support, their name will be added to the school’s SEND 

register, and the SENDCo will work with you to create a SEND support plan for them.  

 

5. How will the school measure my child’s progress? 

What preparation will there be for both the school and my child before he of she joins the 

school? 

Identification, Assessment, Testing and Recording 

New students receive a continuum of support based on the following information: 

➢ Knowledge and information received during transition meetings from KS2 to KS3 

➢ KS2 SATA levels received August/September 

➢ Tests in reading, writing and comprehension 

➢ NFER Cognitive Abilities Tests (CATS) taken mid-September 

How does the school judge whether the support has had an impact? 

Progress is tracked throughout the year via Subject and Intervention Teachers. Teachers 

review progress by making comparisons to national indicators and support is adjusted 

following whole school recommendations. 

Transition support offered by Learning Support Students with Education, Health and Care 

Plans (Statements): Either the Head of Inclusion or an HLTA will attend the Year 5 and Year 6 

(transition review). The purpose is to assess whether there are any specific issues that need 

to be addressed to ensure a successful transition to Ralph Allen School, and to discuss any 

strategies that need to be implemented. Strategies may include an HLTA visiting the pupil 

at the primary school to observe them in a variety of lessons. The Class Teacher and the 

HLTA may further liaise to develop transition strategies for pupils with an Education, Health 

and Care Plan. These students may also have additional visits to Ralph Allen School as well 

as Induction Day. The number of visits will depend on the needs of the child.  
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Any additional strategies are to ensure the needs of the child can be met and are properly 

planned for. 

On Induction Day a TA will be allocated to join the student with the Education, Health and 

Care Plan (Statement) to ensure that he/she has a successful day and that he/she has 

been able to access all activities. 

Students identified by their primary schools as needing extra support 

These students often have extra transition support from outside agencies. Teaching 

Assistants will be allocated to work alongside these professionals to identify the kind of 

support appropriate to enable successful transition. 

The school will provide outside agencies with specific information so that students are well 

prepared and know what to expect when they arrive at Ralph Allen School. ADHD, ASC, 

social anxiety, poor attendance are all considered to be areas of vulnerability for a child 

attending Ralph Allen School. 

The Special Educational Needs Department will liaise where necessary with parents to 

ensure they have the relevant information to support their child’s successful transfer to 

Ralph Allen School. 

How will students be prepared to move into the next stage? 

The additional Education, Health and Care Plan careers advice stars early. In Year 9 

transition plans are put in place at Annual Review meetings. A pupil centred approach is 

used together with a Careers Advisor to support children with next steps to adulthood, 

independence, education and training. 

We will follow the ‘graduated approach’ to meeting your child’s SEND needs. 

The graduated approach is a 4-part cycle of assess, plan, do, review.  

 

 

 

 

 

 

 

 

 

 

 

 

 

Review 
We will assess how well the support 

we put in place helped the pupil to 

meet the outcomes we set. We will 

use our improved understanding of  

your child’s needs to improve the 

support we offer.  

Do 
We will put our plan into practice.  

The Class Teacher, with the support 

of the SENCo, will be responsible for 

working with your child on a daily 

basis, and making sure the support 

we put in place is having the impact 

we intended. 

Plan 
In discussion with you and your child, we 

will decide what outcomes we are hoping to 

achieve. We will make a plan of the support 

we will offer your child to help them meet 

those outcomes. We will make a record of 

this and share it with you and all relevant 

school staff. 

Assess 
If your child is not making the expected level 

of progress, we will make an assessment to 

find out what strengths and difficulties your 

child has. We will ask for you and your 

child’s input, as well as getting help from 

external professionals where necessary.  
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As a part of the planning stage of the graduated approach, we will set outcomes that we 

want to see your child achieve.  

Whenever we run an intervention with your child, we will assess them before the 

intervention begins. This is known as a ‘baseline assessment’. We do this so we can see how 

much impact the intervention has on your child’s progress.  

We will track your child’s progress towards the outcomes we set over time and improve our 

offer as we learn what your child responds to best.  

This process will be continual. If the review shows a pupil has made progress, they may no 

longer need the additional provision made through SEN support. For others, the cycle will 

continue and the school's targets, strategies and provisions will be revisited and refined. 

 

6. How will I be involved in decisions made about my child’s education? 

What opportunities will there be for regular contact about things that have happened at 

school, eg. a home schoolbook? 

All students are provided with a student planner for home and school communication. 

How will you explain to me how his/her learning is planned and how I can help support this 

outside of school? How and when will I be involved in planning my child’s education? 

Additional meetings are available by request (email or telephone) and for students with a 

high level of need, regular contact is arranged. 

Students with an Education, Health and Care Plan (Statement) have an Annual Review 

meeting with the Head of Inclusion, parents and outside agencies, to review the specific 

learning objectives and to discuss progress with parents. 

 

7. How will my child be involved in decisions made about their education? 

The level of involvement will depend on your child’s age, and level of competence. We 

recognise that no two children are the same, so we will decide on a case-by-case basis, 

with your input. 

If your child as an EHCP we will seek your child’s views by asking them to: 

➢ Attend meetings to discuss their progress and outcomes 

➢ We may ask them to introduce relevant details about themselves and their 

experience in school at Annual Review meetings 

➢ We will discuss their views and a member of staff can act as a representative during 

the meeting 

➢ Complete a one-page profile 
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8. How will the school adapt its teaching for my child? 

What are the school’s approaches to differentiation? How will that help my child? 

Subject Teachers provide ‘Quality First Teaching’ and use targeted in-class support to 

ensure pupils make the best possible progress. They are supported in this endeavour by the 

Special Educational Needs and Inclusion Department. 

Teachers differentiate according to need to enable pupils to fully access the curriculum. 

Where appropriate, group intervention and targeted SEND support will provide catch-up, 

literacy, numeracy and cross curricular support. Students are screened in Year 9 : Term 6, 

form formal examination access arrangements as required, should concerns arise at key 

stage 4 and 5. 

Teachers plan to achieve a differentiated curriculum to enable all students to make 

progress. This is known as Quality First Teaching. 

Your child’s teachers are responsible and accountable for the progress and development 

of all the pupils in their class. 

High-quality teaching is our first step in responding to your child’s needs. We will make sure 

that your child has access to a broad and balanced curriculum in every year they are at 

our school.  

We will differentiate (or adapt) how we teach to suit the way the pupil works best. There is 

no 'One-size-fits-all’ approach to adapting the curriculum, we work on a case-by-case 

basis to make sure the adaptations we make are meaningful to your child. 

These adaptations include: 

➢ Differentiating our curriculum to make sure all pupils are able to access it, for 

example, by grouping, One-to-One work, adapting the teaching style or content of 

the lesson, etc.  

➢ Differentiating our teaching, for example, giving longer processing times, pre-

teaching of key vocabulary, reading instructions aloud, etc. 

➢ Adapting our resources and staffing 

➢ Using recommended aids, such as laptops, coloured overlays, visual timetables, 

larger font, etc. 

➢ Teaching Assistants may on occasion support pupils on a One-to-One basis  

➢ Teaching Assistants may support pupils in small groups to develop social, literacy or 

numeracy skills.  
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We may also provide the following interventions: 

AREA OF NEED  CONDITION HOW WE SUPPORT 

THESE PUPILS 

Communication and 

interaction 

Autism spectrum disorder Visual timetables 

Social stories 

Speech and language difficulties Speech and 

language therapy 

Cognition and learning Specific learning difficulties, 

including dyslexia, dyspraxia and 

dyscalculia 

Writing intervention 

Moderate learning difficulties  

Severe learning difficulties 

Social, emotional and 

mental health  

  

ADHD, ADD Quiet workstation 

Adverse childhood experiences 

and/or mental health issues 

Nurture groups 

Sensory and/or 

physical  

Hearing impairment 
 

Visual impairment Limiting classroom 

displays 

Multi-sensory impairment  
 

Physical impairment 
 

 

These interventions are part of our contribution to B&NE Somerset’s local offer. 

 

9. How will the school evaluate whether the support in place is helping my child? 

Who oversees the plans the education programme? 

The Head of Inclusion, SENDCo, oversees the assessment and additional learning needs of 

our students and plans appropriate support and interventions. At each stage of 

intervention parents are informed. In liaison with key staff, the Head of Inclusion also 

identifies students who may be eligible for additional support across the curriculum and in 

public exams.  
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Who will be working with my child and how often? 

Support for learning or behaviour may be given via: 

➢ One-to-one or small group sessions focusing on structured and targeted programmes. 

Interventions include: literacy (reading, writing and spelling), numeracy, cross-curricular 

study, speech and language skills and social skills. Some sessions take place during 

tutor/registration times and others during timetabled lessons. 

➢ Students with a range of needs are supported, these include: specific learning 

difficulties, speech and language, autistic spectrum, social and emotional needs, 

physical needs and those with social, emotional and mental health difficulties. 

Year 7 

▪ One-to-one literacy sessions 3 x tutor times each week. These follow an individual 

programme focusing on reaching, spelling and writing skills. 

▪ Individual sessions out of timetabled lessons, (2-3 times a fortnight), following an 

individual programme based on the individual student’s particular needs. For example 

literacy, numeracy, cross curricular support, specialist input for specific learning 

difficulties, speech and language and memory.  

▪ Springboard Literacy groups following specific programmes for spelling (10 sessions), 

reading (6 sessions) and writing organisation (6 sessions). 

▪ Handwriting/touch typing sessions in tutor time. 

▪ Paired reading sessions in tutor time with Sixth Formers. 

▪ Springboard Numeracy sessions. 

▪ Springboard Mathematics sessions. 

▪ Friendship and mentoring groups and individual sessions. 

▪ Opportunities to support emotional well-being, Thrive, Horseworld and similar nurturing 

activities. 

Year 8 

▪ Individual or small group cross curricular and literacy support – during tutor time or out of 

timetabled lessons. 

Year 9 

▪ Individual cross curricular and literacy support during tutor time or timetabled lessons by 

arrangement. 

Year 10 and 11 

▪ Adapted timetable with reduced number of GCSEs. 

▪ Quiet study space with support. 

▪ Small group cross curricular support. 
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Year 12 and 13 

▪ At KS5 support is available with a Specialist Dyslexia Teacher at times negotiated with 

students who have Education, Health and Care Plans. 

▪ In-class support is also provided for students with an Education, Health and Care Plan 

(Statement) who are supported according to specific need in order to gain access to 

the curriculum. 

The Support Teacher may also lend support to all as required within the particular teaching 

group. 

In addition to the normal reporting arrangements what opportunities will there be for me to 

discuss his or her progress with the staff? How does the school know how well my child is 

doing? How will I know what progress my child should be making? 

Pupil progress is tracked and monitored by Subject Teachers, Curriculum Team Leaders and 

Head of Inclusion. Other measures are routinely used to gauge progress against other 

needs such as attendance data, emotional well-being and engagement. 

Parents receive reports twice a year and each year group has a yearly parents’ evening to 

discuss each student’s progress. Parents are encouraged to make direct contact with 

Tutors and Subject Teachers either through the planner or by contacting the school. 

Parents and carers are informed about specific interventions content and progress, such as 

Springboard English and Mathematics, or Social Skills Programmes. 

 

10. How will the school resources be secured for my child? 

If, in exceptional circumstances the school considered that a pupil needed further 

additional resources then it would seek support from the Local Authority or apply for a 

statutory assessment. A Graduated Approach of SEN Reviews will be used to assess needs, 

develop appropriate SEN strategies and reflect on students progress and the student’s 

ability to access the curriculum and the school environment. 

It may be that your child’s needs mean we need to secure: 

➢ Extra equipment or facilities 

➢ More Teaching Assistant hours 

➢ Further training for our staff  

➢ External specialist expertise 

 

11. How will the school make sure my child is included in activities alongside pupils who 

don’t have SEND? 

Will he or she be able to access all of the activities of the school and how will you assist 

them to do so? 

All students have the opportunity to experience an extra-curricular activity including trips. 

All activities outside the classroom are individually risk assessed and whether necessary 
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resourced and supported to maximise the engagement in and the impact of the activity 

on all the young people who are participating. 

How do you involve parent/carers in planned activities and trips? 

For students with specific needs parents are consulted to ensure any support needs are 

identified and provided for. 

To ensure health and safety requirements are met, parents have a responsibility to share 

any relevant information regarding medical needs or identified risks with the school. 

➢ All of our extra-curricular activities and school visits are available to all our pupils, 

including our before and after-school clubs. 

➢ All pupils are encouraged to go on our school trips, including our residential trip(s). 

➢ All pupils are encouraged to take part in sports day/school plays/special workshops. 

No pupil is ever excluded from taking part in these activities because of their SEN or 

disability and we will make whatever reasonable adjustments are needed to make sure 

that they can be included. 

 

12. How does the school make sure the admissions process is fair for pupils with SEN or a 

disability? 

How do we make sure that all prospective pupils whose EHC Plan names the school will be 

admitted before any other places are allocated – refer to Admission Policy on the website. 

 

13. How does the school support pupils with disabilities? 

The school works with a variety of external specialists to provide the most appropriate 

support for each child’s needs. Advice is sought from the Visual Impairment Service on a 

termly basis. Speech and Language Therapists meet students and advise staff up to twice a 

year. Advice and support are regularly sought from Fosse Way ASD Outreach Service. The 

school works closely with the Hospital Education and Reintegration Service for identified 

students, Educational Psychologists, Child and Family Support Office, Social Services, The 

Disability Children’s team and other supporting agencies. 

How accessible is the school environment? 

Is the building fully wheelchair accessible? 

The site is fully accessible except for one building that is programmed for demolition. The 

boys’ changing room is not accessible for wheelchair users but other facilities are provided. 

The Premises Manager consults students who have disabilities before planning any new 

build or alterations. 

Some of the doors in school are very heavy and are difficult for wheelchair users to open. 

This is under review. 

 

 

https://ralphallensh.s3.amazonaws.com/uploads/key_information/FINAL-Ralph-Allen-School-Admissions-Policy-2023-24-1.pdf?t=1671108990


  

 

 

Page | 14 

Have there been improvements in the visual and auditory environment? 

SEND and Inclusion staff use expert advice from the Sensory Support Service to improve the 

visual and auditory environment for students. 

The new Rose building has a good auditory environment and other classrooms are 

adequate. 

Progress has been made to improve access for visually impaired students with the use of 

new software and support from the IT Technician. 

Are the disabled changing and toilet facilities? 

There are changing and toilet facilities. Some of them are multi-purpose rooms that have 

adaptations. 

How will equipment and facilities to support children with AEN be secured? 

➢ Education, Health and Care Plan funding (Local Authority) 

➢ Pupil Premium 

➢ Premises funding 

➢ SEND Department budget 

Have there been improvements in the auditory and visual environment? 

Technology is used to enhance the visual and auditory environment where possible and 

bespoke arrangements can be implemented where appropriate. 

How does the school communicate with parents whose first language is not English? 

The school makes every endeavour to communicate with all parent/carers effectively. If 

there was found to be a specific difficulty the school would take advise from the Local 

Authority. 

 

14. How will the school support my child’s mental health and emotional and social 

development? 

We provide support for pupils to progress in their emotional and social development in the 

following ways: 

➢ Pupils with SEN are encouraged to be part of the School Council.  

➢ Pupils with SEN are also encouraged to be part of a range of clubs on offer to 

promote teamwork/building friendships.  

➢ We provide extra pastoral support for listening to the views of pupils with SEN via Key 

Workers.  

➢ We run an Inclusion Classroom where students are provided with a safe and 

nurturing space led by staff trained in SEN including attachment difficulties, attention 

deficit and hyper-activity (AADH) and autism (ASC). 

➢ We have a ‘zero tolerance’ approach to bullying. We prevent bullying in the school 

by a range of measures outlined in our Behaviour Policy. 

https://ralphallensh.s3.amazonaws.com/uploads/key_information/Behaviour-Policy-Final-Nov-22.pdf?t=1671108990


  

 

 

Page | 15 

15. What support will be available for my child as they transition between classes or settings 

or in preparing for adulthood? 

Between Years 

Each student with an EHCP will complete an Annual Review when their view will be sought 

regarding what is going well and what support might be required to enable greater 

success. 

Between Schools 

When your child is moving on from our school, we will pass on all relevant information 

regarding your child’s SEN to the next school setting, Students with an EHCP will receive 

careers advice in relation to higher level education and training and individual plans will be 

made to support this process. 

Between Phases 

The SENDCo of the primary school will, with a SEN representative, discuss the needs of the 

incoming pupils near the end of the summer term. 

We arrange meetings with the parents of incoming pupils to discuss how we can best 

welcome their child into our community. 

Onto Adulthood  

We work with the pupil to help them achieve their ambitions, which can include goals in 

higher education, employment, independent living and participation in society.   

 

16. What support is in place for looked-after and previously looked-after children with SEN? 

Sarah Warr, Designated Teacher for Looked After Children, will work with Sarah Todd, our 

SENCo, to make sure that all teachers understand how a looked-after or previously looked-

after child’s circumstances and their SEN might impact on their teaching and learning. 

Children who are looked-after or previously looked-after will be supported much in the 

same way as any other child who has SEND. However, looked-after pupils will also have a 

Personal Education Plan (PEP). We will make sure that the PEP and any SEND Support Plans 

or EHC Plans are consistent and complement one another.   

 

17. What should I do if I have a complaint about my child’s SEN support? 

Who would be my first point of contact if I want to discuss something about my child? 

The first point of contact for subject related enquiries is the student’s Subject Teacher. 

Parents can send brief messages via the student planner or contact the school reception 

by phone or email to request an appointment. Pastoral matters are dealt with by Tutors, 

Pastoral Learning Officers and the House Teams. 

Students with an Education, Health and Care Plan have a Keyworker for parents to liaise 

with on a regular basis. 
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Students who are designated SEND or who have a specific diagnosis of ASC or ADHD, who 

have regular contact with a TA/HLTA may also be allocated a Keyworker. 

All keyworkers and lead HLTAs will regularly review any concerns raised with the Head of 

Inclusion to offer prompt advice regarding difficulties. 

Please refer to the Palladian Trust Complaints Procedure. Complaints about SEN provision in 

our school should be made to the Director or Head of Inclusion in the first instance.  

If you are not satisfied with the school’s response, you can escalate a complaint.  

To see a full explanation of suitable avenues for complaint, see pages 246 and 247 of the 

SEN Code of Practice.   

If you feel that our school discriminated against your child because of their SEND, you have 

the right to make a discrimination claim to the first tier SEND tribunal. To find out how to 

make such a claim, you should visit: https://www.gov.uk/complain-about-school/disability-

discrimination  

You can make a claim about alleged discrimination regarding: 

➢ Admission 

➢ Exclusion 

➢ Provision of education and associated services 

➢ Making reasonable adjustments, including the provision of auxiliary aids and services 

 

18. What support is available for me and my family? 

What other support services are there who might help me and provide me with information 

and advice? 

Other agencies who can support parents: 

➢ SEND Partnership Service 

1225 82 or send_partnershipservice@bathnes.gov.uk 

➢ Educational Psychology Service 

01225 394901 or psychology_service@bathnes.gov.uk or write to Civic Centre, 

Keynsham, Bristol BS31 1FS 

➢ Sensory Support Service  

0117 9038443/1 or write to Elmfield House, Greystoke Avenue, Westbury-on-Trym, 

Bristol BS10 6AY 

➢ Special Educational Needs Team 

01225 394306 or special_educationalneeds@bathnes.gov.uk or write to Civic Centre, 

Keynsham, Bristol BS31 1FS 

➢ Travellers Education Services can be accessed through South Gloucestershire Local 

Authority 

https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
https://www.gov.uk/complain-about-school/disability-discrimination
https://www.gov.uk/complain-about-school/disability-discrimination
mailto:send_partnershipservice@bathnes.gov.uk
mailto:psychology_service@bathnes.gov.uk
mailto:special_educationalneeds@bathnes.gov.uk
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Where can I find the Local Authority Local Officer? 

BATHNES Local Officer Facebook www.facebook.com/SENDreform or email 

SEND_info@bathnes.go.uk 

 

National charities that offer information and support to families of children with SEND are: 

➢ IPSEA 

➢ SEND family support 

➢ NSPCC 

➢ Family Action 

➢ Special Needs Jungle 

 

19. Glossary 

 Access arrangements – special arrangements to allow pupils with SEND to access 

assessments or exams 

 Annual review – an annual meeting to review the provision in a pupil’s EHC plan 

 Area of need – the 4 areas of need describe different types of needs a pupil with SEND 

can have. The 4 areas are communication and interaction; cognition and learning; 

physical and/or sensory; and social, emotional and mental health needs. 

 CAMHS – child and adolescent mental health services 

 Differentiation – when teachers adapt how they teach in response to a pupil’s needs 

 EHC needs assessment – the needs assessment is the first step on the way to securing an 

EHC plan. The Local Authority will do an assessment to decide whether a child needs an 

EHC plan. 

 EHC plan – an education, health and care plan is a legally-binding document that sets 

out a child’s needs and the provision that will be put in place to meet their needs. 

 First-tier tribunal/SEND tribunal – a court where you can appeal against the Local 

Authority’s decisions about EHC needs assessments or plans and against discrimination 

by a school or Local Authority due to SEND 

 Graduated approach – an approach to providing SEN support in which the school 

provides support in successive cycles of assessing the pupil’s needs, planning the 

provision, implementing the plan, and reviewing the impact of the action on the pupil 

 Intervention – a short-term, targeted approach to teaching a pupil with a specific 

outcome in mind  

 Local offer – information provided by the Local Authority which explains what services 

and support are on offer for pupils with SEN in the local area 

 Outcome – target for improvement for pupils with SEND. These targets don't necessarily 

have to be related to academic attainment  

http://www.facebook.com/SENDreform
mailto:SEND_info@bathnes.go.uk
https://www.ipsea.org.uk/
https://sendfs.co.uk/
https://www.nspcc.org.uk/keeping-children-safe/support-for-parents/supporting-children-special-educational-needs-disabilities/
https://www.family-action.org.uk/what-we-do/children-families/send/
https://www.specialneedsjungle.com/
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 Reasonable adjustments – changes that the school must make to remove or reduce 

any disadvantages caused by a child’s disability   

 SENDCo – the special educational needs and disability co-ordinator  

 SEN – special educational needs 

 SEND – special educational needs and disabilities 

 SEND Code of Practice – the statutory guidance that schools must follow to support 

children with SEND 

 SEN information report – a report that schools must publish on their website, that explains 

how the school supports pupils with SEN 

 SEN support – special educational provision which meets the needs of pupils with SEN 

 Transition – when a pupil moves between years, phases, schools or institutions or life 

stages 
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